INFORMATION FOR TRANSITION STUDENTS AND THEIR FAMILIES

The Transition Individualized Education
Plan (IEP)
For Students and Families

Student-Directed Planning

The transition from school to adult life for students with disabilities involves planning for post-
school employment, education/training, and independent living. It helps students, including
those who are 18 years old or older, make informed decisions during the middle and high
school years so they leave school prepared and confident. Transition planning should begin
early and continue through a student's postsecondary education and/or career, which may be
up to the age of 22.

A strong transition program requires careful attention and collaborative planning on the part of
students, families, educators, and other service providers. Student-led Individualized Education
Plan (IEP) meetings are a practical and preferred approach, so students develop self-advocacy
skills while learning the important parts of their education and transition plan. Student
participation ensures they are the ones driving decisions about careers and independent living.

The Transition IEP

A transition IEP specifies the education, experiences, and services that connect students with
disabilities to their postsecondary goals. The components in a transition IEP described below
address the academic needs required to finish school and a much larger vision that ensures
success in a student’s postsecondary goals. Each component works together to build a
complete plan for the student’s goals after high school. It is also a document that aligns with
state and federal laws related to special education.

What is Supported Decision-Making?

According to Indiana law, the transition team must discuss the amount and type of support a
student needs to make major life decisions when they reach the age of 18. One option that
must be discussed is supported decision-making (SDM). This approach allows the student with
disabilities to keep their rights and make their own decisions with the assistance of trusted
people. These trusted individuals can be close family, parents, siblings, or close relatives who
help the individual to understand, make, and communicate choices. Families and students can
find more information about SDM on the Spread the Word: Communicating Choice Fact Sheet
by the Indiana Department of Education.



https://www.in.gov/doe/files/Spread-the-Word_-Options-for-Supporting-Choice.pdf
https://www.in.gov/doe/files/Spread-the-Word_-Options-for-Supporting-Choice.pdf
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Present Levels of Functional Performance

The starting point for all IEP decisions is the Present Levels of Functional Performance section. It
is what other teachers and support staff rely on to understand the strengths, preferences,
interests, and needs of the student and how their disability affects them in all environments. It
determines the accommodations, supports, postsecondary goals, transition services and
activities, annual goals, and participation in general educational programming. The Present
Levels of Functional Performance should include a thorough description of annual data
(progress monitoring) and evaluations of the student. This section should tell a thorough story
of the student in positive and respectful language.

Examples of Present Level of Functional Performance Summaries

Background: Isaiah is a 14-year old 8" grader with autism spectrum disorder. He lives at home
with his mother, father, and brother. Isaiah enjoys any activities involving computers and
Computer Coding is his favorite class.

Reading/Writing Skills: Isaiah enjoys reading and can read at grade level. Although he reads
at grade level, he does struggle with comprehension questions. Data shows he struggles with

identifying important information from a reading section. His teacher acknowledges that he’s
quite focused and enjoys the class. Isaiah currently has a grade C in English.

Math Skills: Currently, Isaiah is getting an A in his 8" grade Math class. His teacher states that
Isaiah understands the concepts well and picks up new information quickly.

Adaptive/Independent Living Skills: Isaiah participates in activities at home that
demonstrate age-appropriate independent living skills such as preparing simple meals, taking
his own medicine, and making basic repairs to various household items.

Social Skills: Isaiah prefers to complete most activities alone. He is not standoffish or rude. He
can talk and work with specific people, but he can be too nervous to interact with others. Isaiah
may refuse to communicate or interact with some classmates. He has indicated that there are
some classmates that he does not want to “be friends” with and will not talk to.

Communication Skills: Assessments show that Isaiah has many age-appropriate
communication skills. He asks questions appropriately and can hold a conversation. Isaiah’s
struggles with communication are related to his social skills. At times, Isaiah will refuse to
communicate with some classmates for various reasons.

Transition/Vocational: Isaiah receives support from Pre-Employment Transition Services (Pre-
ETS). With Pre-ETS, Isaiah has been taking career assessments, investigating colleges and
careers, and creating a virtual presentation that includes his knowledge and interest in
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computers. Isaiah has indicated for many years that he wants to work with computers when he
gets out of high school. He has a wide variety of interests when it comes to technology. He likes
programming, enjoys repairing equipment, and is also interested in web-based technology and
design. Isaiah has spent some time doing odd jobs for the company where his father works but
has not participated in other job experiences. He said going to college is important to him if he
can live at home while going to school. Isaiah is adamant that he does not want to live at a
college or university.

Transition Assessments

Transition assessments are an annual evaluation of the student’s strengths, preferences,
interests, and needs in employment, education/training, and independent living. Transition
assessments are used to help a student find a starting point for each of their postsecondary
goals. They are also used to continue goals or to determine a new direction. These assessments
allow students, teachers, and parents to strengthen the discussions around a student’s life
goals. They can be formal assessments (e.g., surveys) or informal (e.g., interviews). Once
transition assessments are complete, a summary is written to give a thorough explanation of
the information learned from each assessment.

Examples of Age-Appropriate Transition Assessment Summaries

Postsecondary Employment: As one of his transition services and activities this year, Isaiah
attended and reflected on the information he gathered at a career fair using a Career Reflection
Sheet (3-21-24). Isaiah stopped at three booths because of the word “technology” advertised
on the display. He discovered that jobs using technology require an interest in math,
computers, and problem-solving. Isaiah marked “yes” for all three jobs when asked if he would
want to follow up with the employers. After this experience and reflection, Isaiah is confident
that he wants to pursue a job in computers or technology.

Postsecondary Education and Training: Isaiah visited lvy Tech Community College in
Indianapolis and completed a College Campus Visit Reflection (7-8-23). Isaiah recorded the
distance from home, programs of interest, requirements for acceptance, and housing options.
Isaiah learned that if he continues to excel in math and reading, his GPA will aid him in getting
accepted to a 2-year college. Isaiah liked the option to live at home and take the bus to campus.
He is interested in taking another visit to campus to learn about options for a computer-related
major.

Postsecondary Independent Living Skills: Based upon the Adolescent Autonomy Checklist
(8-30-23), Isaiah currently does not need an Independent Living Postsecondary Goal. Isaiah can
operate appliances, do laundry, recreate with his family, clean his room, and manage his
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personal and health needs. Isaiah prepares simple meals, takes his own medicine, and
completes basic repairs to household items.

Postsecondary Goals

Postsecondary goals summarize student goals in the areas of employment, education/training,
and independent living skills. They are statements supported by the summary of findings from
age-appropriate transition assessments. These statements should be clear, concise, long-term,
and measurable.

e Employment: What career is the student interested in pursuing?

e Education and Training: What education or training will the student participate in to
reach their career goal?

e Independent Living: What are the student's plans for living arrangements? Will they
be alone, with friends, with parents or guardians, or with others?? What skills does the
student require to reach this goal?

Examples of Postsecondary Goals

e Employment: | will work with computers or technology.

e Education and Training: | will attend a 2-year college and study computers or
technology.

e Independent Living (if needed): | will learn the bus route from home to the college
campus.

Transition Services and Activities

Transition services and activities are set up to work “side by side” with a student’s
postsecondary goals in the areas of employment, education and training, and independent
living. They are coordinated and meaningful, strategically planned to help the student find a
starting point, continue exploration, or determine a new direction for each of their
postsecondary goals. The student’s services and activities should be individualized, exposing
students to unique opportunities related to their area of interest.

Examples of Transition Services and Activities

e Engaging in career exploration.

e Conducting informational interviews about various jobs/careers.
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e Researching career requirements.
e Attending career or job fairs.

e Interviewing a military recruiter.
e Job shadowing.

e Learning money skills.

Researching independent living costs.

A Date of
Description Frequency By Whom c leti To Support
ompletion
Community Job 2 hours Isaiah Employment,
Exoeri or ' 06/15/2024 Independent
Xperience Teacher of Record -
2 per week Living

Narrative: Isaiah will participate in a job experience twice a week at Bill and Steve’s Computer
Repair. He will learn more information about a career involving computers.

.. Date of
Description Frequency By Whom . To Support
Completion
Participating in the Isaiah Employment,
Computer Coding 1 per week ' 06/15/2024 Education and
Club Teacher Sponsor o
Club Training

Narrative: Isaiah will join the Computer Coding Club at school to connect to his interest and
career goal in computers. In the Computer Coding Club, Isaiah will participate in projects and
visit colleges and universities that offer computer coding programs.

o Date of
Description Frequency By Whom . To Support
Completion
Isaiah, Employment,
Create a Career .
) 1 per week Teacher of Record, 06/15/2024 Education and
Presentation o
Pre-ETS Staff Training

Narrative: With assistance from Pre-ETS, Isaiah will create a presentation describing his
interest and knowledge of computers and technology. He will use this presentation as part of
his transition portfolio.
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Annual Goals

Annual goals are also individualized for students. These goals relate directly to the student’s
present levels of performance and identify the knowledge or skill(s) a student is expected to
display. It may also include a yearly statement of the necessary behavior skills, such as active
listening or time management. Annual goals should focus on the most significant barrier to
success.

Examples of Annual Goals

e After reading a grade-level reading passage, Isaiah will use context clues to answer 8 of
10 inference questions correctly (questions that require using evidence in the text to
draw logical conclusions) in three consecutive assignments.

e Isaiah will respond on topic to two statements from peers in a conversation on 4
consecutive observed instances in the classroom setting.

The Role of Pre-ETS

Pre-ETS are services delivered by an agency outside the school under contract with Indiana
Vocational Rehabilitation Services (VRS) on behalf of a student. The services are designed to
help students choose careers and identify the support they may need after graduation, leading
to competitive, integrated employment. Pre-ETS is a program meant for students to determine
a career path, develop work skills for their chosen career, and access eligible adult services
before graduation. Although third parties provide these services, they are typically offered
during school hours. Review the five Pre-ETS activities below, each accompanied by examples
for better understanding.

1. Job exploration counseling: Discussion of vocational interests; review of local labor
market and in-demand industries and occupations; non-traditional employment
options; identification of career pathways of interest to the students.

2. Work-based learning experiences: Apprenticeships (not including registered and pre-
apprenticeships) and job shadowing; paid and non-paid internships and/or work
experiences; informational interviews; volunteering.

3. Counseling on postsecondary opportunities: Gaining awareness of career pathways;
promoting participation in postsecondary education; attending college fairs and tours.

4. Workplace readiness training: Receive training on communication, problem solving,
and other specific social and interpersonal skills, as well as independent living skills.
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5. Instruction in self-advocacy: Training on self-awareness, disclosure of disability, and
knowing individual rights and responsibilities.

Any student aged 14 to 22 with an IEP or 504 plan is eligible for Pre-ETS. All transition planning
for this group should consider and incorporate Pre-ETS. These services should enhance and not
delay transition planning, VR application, or movement from school to post-school activities.

Vocational Rehabilitation (VR)

VR helps individuals with disabilities achieve employment. VRS services are offered locally in 25
Area Offices throughout Indiana and VR counselors provide services in each county.

VR eligibility is not based on income or financial resources. If you have a disability that is posing
a barrier to obtaining, maintaining, or advancing in employment, VR can provide services to:

e Explore careers and establish job goals.

Assist in finding your first work experience.

Providing assistive technology to help maintain employment.

Returning to employment after a period of not working.

Preparation for a new job.
e Providing services for work advancement.

VR counselors work with individuals to design and implement an IEP. They function as case
managers, career counselors, and intermediaries with employment service providers who may
provide on-the-job support.

Examples of employment services that may be available through VR include:
e Vocational guidance and counseling.

e Maedical, psychological, vocational, and other types of assessments to determine
vocational potential.

e Job development, placement, and follow-up services.

e Rehabilitation, technological services and adaptive devices, tools, equipment, and
supplies.

Examples of postsecondary education services that may be available through VR include:

e Apprenticeship programs, usually in conjunction with the Department of Labor.


https://www.in.gov/fssa/ddrs/files/VRS_Area_Offices.pdf
https://www.in.gov/fssa/ddrs/files/VRS_Area_Offices.pdf
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e Vocational training.

e College training towards a vocational goal as part of an eligible student’s financial aid
package.

Examples of independent living and adult services that may be available through VR include:
e Housing or transportation supports needed to maintain employment.
e Interpreter services.

e Orientation and mobility services.

Adult Services and Continued Supports

The support provided while a student is in school looks different when they exit and move on to
pursue their postsecondary goals. While in school, a student is required to receive a free and
appropriate education. After graduation, those services are not guaranteed and are based on
whether the individual meets the requirements of the service, for example, income, disability,
age, etc. This is often referred to as entitlement (education) versus eligibility (adult services).
This can make the shift into adulthood hard to understand for families and individuals with
disabilities, since each agency has its own eligibility rules.

Students and families must plan for adult services early and are connected to those services
that support them after school, before they leave. It helps families and students to understand
what is available to them on an ongoing basis so that pursuing competitive, integrated
employment is less daunting. They need to know they will have access to job coaching, support
for independent living, and other services. Since there can be long application processes and
wait lists, this should begin years before graduation. Review the list below for information on
different agencies to consider.

e Vocational Rehabilitation Agency (VR)

e Bureau of Disabilities Services (BDS)

e Indiana Disability Resource FINDER

e Independent living centers (ILCs)

e Social Security Administration (SSA)

Review the list below for more information on adult services and continued supports.

e Indiana Disability Rights: Transition Guide with Resources for Students Transitioning
from High School to Adulthood



https://www.in.gov/fssa/ddrs/rehabilitation-employment/vocational-rehabilitation-employment/
https://www.in.gov/fssa/ddrs/developmental-disability-services/
https://www.indianadisabilityresourcefinder.org/
https://www.in.gov/fssa/ddrs/rehabilitation-employment/independent-living-services-program-centers-and-statewide-council/centers-for-independent-living/
https://www.ssa.gov/disability
https://www.in.gov/idr/files/IDR-Transition-Guide-v-1.pdf
https://www.in.gov/idr/files/IDR-Transition-Guide-v-1.pdf
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e Indiana State Government: Medicaid Waiver Services

e The Arc of Indiana: Supports and Services

Who is at the IEP meeting and what is their role?

Position or Role

Required or Optional to Attend the
IEP Meeting*
(*required if requested by the
parent)

Description

General Education
Teacher(s)

Required

A student’s current teacher
provides information about the
student's progress, strengths,
and needs in class.

This individual can provide
written input if a parent has
approved it.

Teacher of Record

Required

The student’s current special
education teacher develops the
IEP, facilitates the IEP meeting,
and ensures compliance.

Public Agency
Representative

Required

A school official knowledgeable
about school finances and
special education law can be an
administrator, teacher, or other
school personnel appointed by
the school district or
cooperative.

This individual often has another
role in the meeting, such as a
teacher, administrator, or
counselor.

Student

Required

The student should give input
about all sections of the IEP.
Ideally, they would lead the



https://www.in.gov/medicaid/members/home-and-community-based-services/
https://www.arcind.org/supports-services/adults/
https://www.arcind.org/supports-services/adults/
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Position or Role

Required or Optional to Attend the
IEP Meeting*
(*required if requested by the
parent)

Description

meeting to the best of their
ability.

Parent

Required

Parents should collaborate with
the team and give input.

School Psychologist

Optional

This individual collaborates with
families and schools to promote
optimal learning. They provide a
wide variety of assessments to
determine a student’s strengths
and needs in the areas of social,
emotional, and academic
development. They attend case
conferences to explain the
testing data and assist in finding
solutions and appropriate
interventions.

Related Services
(Speech Therapy,
Occupational Therapy,
Physical Therapy, etc.)

Required

This individual provides
information about how the
student is progressing towards
goals related to the specific
related services. There may also
be information about related
evaluations. The individual can
provide written input if a parent
has approved it.

Guidance Counselor

Optional

The counselor provides
information about
postsecondary education, class
scheduling, and other guidance
information reviewed with the
student or requested by the
parent and/or teacher.

10
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Position or Role

Required or Optional to Attend the
IEP Meeting*
(*required if requested by the
parent)

Description

Pre-ETS Provider

Optional

If the student is receiving Pre-
ETS services and it is indicated in
the IEP, a representative from
the agency should attend if
directly requested.

The provider should share
information about the student’s
progress related to Pre-ETS. If a
student is not enrolled in Pre-
ETS yet, the provider can
provide more information.

Vocational
Rehabilitation
Representative

Optional

This representative provides
information about the
postsecondary employment
support options available.

They should be invited during
the student’s junior and senior
years. This individual may not
attend unless directly contacted
by and requested by the parent.

Adult Agency
Representative

Optional

This individual is knowledgeable
about adult services and
resources in the community.

Friend of the Family or
another Family
Member

Optional

This person can provide
information on the student and
support to the family.

Friend of the Student

Optional

This person can provide
information on the student on a
more personal level. They can
also provide insights and key

11
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Position or Role

Required or Optional to Attend the
IEP Meeting*
(*required if requested by the
parent)

Description

information that parents or
schools might not always notice.

Family Education Optional This agency assists families and

Support Agency students in providing the
support needed to be successful,
including academics, social, and
emotional well-being.

Disability Rights Optional These organizations possess

Agency legal expertise and empower
individuals and families
regarding their rights.

Medicaid Case Optional This individual is responsible for

Manager helping the student and their
family design and oversee
services funded by the Medicaid
Waiver.

Resources

v" Family and Social Services Administration: Community Resources and Supports

Frequently Asked Questions: Learning More About Common Topics in Special Education

IEP Technical Assistance Center

Indiana Disability Resource FINDER

Indiana Department of Education: Hoosier Workforce Resources

Indiana Department of Education: Notice of Procedural Safeguards

Indiana Department of Education: Aviso De Garantias Procesales

D U N N N N N

Indiana State Board of Education: Special Education Rules (Title 511 Article 7)

12



https://www.in.gov/fssa/ddrs/rehabilitation-employment/vocational-rehabilitation-employment/community-resources/
https://www.in.gov/doe/files/Frequently-Asked-Questions-for-Families.pdf
https://www.iepta.org/
https://www.indianadisabilityresourcefinder.org/
https://www.in.gov/doe/students/special-education/hoosier-workforce-resources/
https://www.in.gov/doe/files/English-Notice-of-Procedural-Safeguards-20220910.pdf
https://www.in.gov/doe/files/Spanish-Notice-of-Procedural-Safeguards-20220910.pdf
https://www.in.gov/doe/files/art-7-english-may-2019-update-index.pdf
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v" Junta De Educacion Del Estado De Indiana: Reglamento De Educacidn Especial (Titulo

511 Articulo 7)

v" IN*SOURCE - The Indiana Resource Center for Families with Special Needs

v" Navigating the Course: Finding Your Way through Indiana’s Special Education Rules

Developed by the Indiana Family Employment First Coalition,

with funding support from the Indiana Division of Disability and Rehabilitative Services’ Bureau
of Disabilities Services, a division of the Indiana Family and Social Services Administration.

Produced by

INDIANA INSTITUTE ON DISABILITY AND COMMUNITY

CENTER ON COMMUNITY
LIVING AND CAREERS

13


https://www.in.gov/doe/files/art-7-spanish-may-2019-update-index.pdf
https://www.in.gov/doe/files/art-7-spanish-may-2019-update-index.pdf
https://insource.org/
https://www.in.gov/doe/files/navigating-course-art-7-revisions-2019.pdf

	Student-Directed Planning
	The Transition IEP
	What is Supported Decision-Making?
	Present Levels of Functional Performance
	Examples of Present Level of Functional Performance Summaries

	Transition Assessments
	Examples of Age-Appropriate Transition Assessment Summaries


	Postsecondary Goals
	Examples of Postsecondary Goals
	Transition Services and Activities
	Examples of Transition Services and Activities


	Annual Goals
	Examples of Annual Goals

	The Role of Pre-ETS
	Vocational Rehabilitation (VR)
	Adult Services and Continued Supports
	Who is at the IEP meeting and what is their role?

	Resources



